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ABSTRACT 

Purpose: This study delves into Transnational education, focusing on challenges, technologies, 

and innovative practices that significantly shaped its landscape from 2014 to June 2024.  

Design/Methodology/Approach: The study applied the PRISMA framework and 

bibliographic analysis to synthesise information from 77 articles emphasising the best 

practices, innovations, technology, and challenges associated with TNE.  

Findings: The study highlights notable technological tools such as virtual learning 

environments (VLEs), artificial intelligence (AI), telepresence robots, and other innovations 

that have transformed how TNE programmes operate effectively. However, the research 

highlights challenges such as differences in culture and language, quality assurance issues, and 

the need for more representation from areas in discussions about TNE.  

Research Limitation: A primary drawback of this review is its temporal scope, as it 

encompasses only works published from 2014 to mid-2024. Although the study deployed well-

defined search methodologies, excluding non-peer-reviewed publications and grey literature 

may have eliminated significant practical insights. 

Practical Implication: The results underline the importance of embracing advancements to 

make higher education accessible while endorsing further exploration into upcoming trends 

such as AI-powered personalised learning and blockchain innovations.  

Social Implication: This anticipatory viewpoint is essential for maintaining TNE's relevance 

and adaptability to the changing requirements of the global education environment. 

Originality/Value: This is the first systematic review of specific technologies and innovative 

practices that have been suggested. 
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INTRODUCTION 

Access to quality higher education has significantly challenged most learners in third-world 

countries. The influence of geopolitical policies, global pandemics and the increasing expenses 

associated with studying abroad have hindered students' ability to pursue higher education 

opportunities (Palmer & Chandir, 2024). Transnational education (TNE) is one of the essential 

educational approaches to curbing the internationalisation challenges that higher education has 

faced in the modern day. Globalisation and the desire for a highly qualified and mobile 

workforce have increased the number of TNE programmes and providers. 

According to the UNESCO and Council of Europe, TNE refers to “all types of higher education 

study programmes, or sets of courses of study, or educational services (including those of 

distance education) in which the learners are located in a country different from the one where 

the awarding institution is based. TNE also provides education on a global scale or a cross-

border level involving educational institutions, students, and academicians of more than one 

nation. It includes cross-border mobility of students, academics, programmes of study, and/or 

institutions (UNESCO/Council of Europe, 2001).  

In Transnational education (TNE), the home campus refers to the institution's main campus 

where the programmes of study originate, and the host campus is the campus where the 

programme of study is delivered to the learners (Healey, 2018). TNE has become an ideal 

strategy for universities in the global north to help learners in third-world countries access 

quality higher education. Over the past decade, there has been an increase in TNE host 

institutions and students undertaking various courses from universities in the more developed 

countries, mainly the United Kingdom and the United States of America. In Africa, Nigeria, 

Egypt, Mauritius, and Ghana are countries with more institutions involved in TNE (Owusu 

Agyemang & Amoakohene, 2020). Since the emergence of the Internet and technology-driven 

learning platforms in the 1990s, there has been a transition in how courses are delivered, 

moving away from traditional textbook-based correspondence courses to online learning 

methods (Healey, 2018; Prosina et al., 2024). Over the past few years, the use of learning 

management systems (LMS) and virtual learning environments (VLE) has enabled different 

learning programs to be offered without geographical barriers (El-Ansari, 2017; Crist, 2017). 

However, in the past few years, research on the feasibility of TNE and its challenges, 

particularly technology challenges that are critical in finding new ways to utilise TNE, needs 

to be more robust. 
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Against this backdrop, the present study aims to conduct an SLR to identify the challenges, 

technologies, innovations, or best practices associated with TNE. The findings of this research 

are intended to guide policymakers and institutions considering ventures into TNE, enabling 

them to manage TNE resources effectively. Existing literature suggests that TNE is viable for 

students and delivering institutions. 

THEORIES UNDERPINNING STUDY 

Transnational education 

Demand for knowledge exchanges pushes students and educational programmes to relocate 

between countries, globalising education. Students might study abroad or enrol in international 

programmes in their own countries to expand their expertise. Rapid development and free pre-

tertiary education policies adopted by most developing countries make higher education 

systems struggle to accommodate student numbers because these nations are financially 

strapped. Transnational education from rich nations can solve this issue (Alam et al., 2013).  

EU countries host the most significant proportion (35%) of international students, along with 

the US, UK, Australia, Canada, Japan, and Russia (OECD, 2016, p. 168). Developed countries 

like the UK, the US, and Australia increasingly export education to developing countries to 

increase their economic and cultural impact (Altbach, 2015). These options change the 

“education market” to create “education systems must produce human resources destined to 

upgrade developing economies and to ensure the growth of the advanced economies” 

(Moutsios, 2009, p. 475). These options also led to the phrase “transnational education”. 

McBurnie and Ziguras (2006) named TNE "offshore" education because it "efficiently 

allocates educational resources across borders”.  

UNESCO calls TNE “cross-border” education (OECD, 2016: x). UNESCO defines trans-

border (higher) education as when a teacher, student, programme, institution/provider, or 

course materials cross national jurisdictional lines. Cross-border higher education may be 

provided by public/private and non-profit/profit providers (OECD, 2016). TNE is a form of 

globalisation in education that exchanges knowledge between countries based on participant 

needs. TNE involves rich countries selling and developing countries buying.  

Models of TNE 

This section describes some of the most common types of TNE models used today. 

Franchises are a popular form of TNE where one institution exports its academic programme 

to another HEI in a different country, establishing a permanent base (O’Sullivan & British 

Council, 2012). This model benefits institutions and students through resource exchange, such 
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as increased student numbers, international profile, income for the institution, and access to 

increased academic expertise for students (Pon & Ritchie, 2022). International branch 

campuses (IBCs) are another common form of TNE, operating using the name of an established 

institution or in partnership with a local institution (Rottleb et al., 2024; Hickey & Davies, 

2024).  

International branch campuses (IBCs) require a physical presence in the host country and thrive 

on the popularity of the home institution's name and programmes (Hill et al., 2021). There are 

almost 250 IBCs worldwide, serving nearly 200,000 students, with China hosting the most 

IBCs (El-Ansari, 2017; Crist, 2017). IBCs benefit local students by driving tuition prices down 

and offering more choices. Another model that is becoming popular these days is "Twinning 

partnerships" or "twinned programmes," which were established due to the commercial 

presence of IBCs.  

In this model, students can transfer pre-approved credits to their home institution towards 

degree completion, with only one qualification awarded from the home institution. Twinning 

programmes fall into different categories depending on the duration of the programme, with 

common examples being the 3+0, 3+1, 2+1, or 2+2 models. The 3+0 model is the most fiscally 

beneficial for students as they can earn a degree from an overseas university without leaving 

their home country.  

The joint degree is another form of TNE, where two institutions collaborate to offer a singular 

programme, and the degree is awarded by both institutions (Knight & Liu, 2016). Joint PhD 

programmes are the most common of this model and can broaden education and research 

capacities internationally, benefiting those studying topics requiring collaboration and 

networking (Simpson, 2021).  

In the "double" or "dual" degree model, students receive two degrees from partnering 

institutions. This model prepares a globalised workforce through cross-cultural immersion but 

is limited as over 90% of programmes are taught in English, and less than 15% of host countries 

offer English training (Davi, 2020). Undergraduate students can earn dual degrees in two major 

fields, such as Zhejiang University's engineering programme with the University of Illinois at 

Urbana-Champaign (Zhu et al., 2018). Students apply to both institutions but pay tuition to 

their home institution.  
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Related Work 

TNE is a rapidly growing field in higher education, with numerous studies and reviews 

published to synthesise the available knowledge. This section aims to critically review six (6) 

systematic literature reviews on TNE, assess the extent to which they include innovative 

practices and challenges in the field, and discuss them.                                                                                                                                                                         

In the work by Carvalho et al. (2023), 68 articles were examined to conduct a systematic 

literature review concerning TNE and its quality assurance. It provides an extensive overview 

of the difficulties and possible solutions for quality assurance in the TNE programmes, 

including institutional accreditation, the application of information technology and the 

acquisition of cultural and language skills.  

Nevertheless, the review needs a more critical engagement with examples of the new practices 

in the area. The article's authors mention how technology and online learning were employed 

in the TNE, but what exactly is done through these instruments to improve and make TNE 

programmes more accessible is not addressed. Furthermore, the review needs to consider the 

possibilities offered by new models of TNE in solving some of the problems faced by 

traditional TNE programmes such as micro-credentials coupled with stackable degrees.                                                                                                                                                                                      

A recent review by Fehrenbach & Huisman (2024) focused mainly on TNE partnerships and 

alliances between higher education institutions. The authors used 43 studies in their analysis. 

They came up with some gaps in the strategy of such partnerships, including the cultural and 

linguistic insensitivity of some partnering institutions and the focus on quick returns rather than 

long-term growth strategies. The review mentions some creative approaches adopted towards 

TNE partnerships, such as virtual exchange and collaborative online international learning 

(COIL), to enhance cross-cultural interaction and create new, context-specific, joint 

educational offerings with partner institutions. Nevertheless, the debate about these practices 

needs to be more superficial and capture the prevailing trends of creativity and innovations in 

TNE partnerships.                                                                                                                                                                    

Also, examining the issue of the internationalisation of higher education in Southeast Asia, a 

region which is fast becoming a centre for TNE, was conducted by Alex (2021). The author 

included in the analysis 50 studies and distinguished several important tendencies and obstacles 

in the internationalisation of higher education in the given region's context, which includes the 

expansion of TNE Programmes and their partnership, state in regional cooperation and 

integration, and equity and accessibility issues. The same review mentions some of the best 

practices on how to internationalise higher education by countries in Southeast Asia, for 
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instance, the use of blended and e-learning to promote accessibility, establishment of problem 

and project-based programmes to counter local and international problems, and inclusion of 

indigenous and local knowledge to the curriculum. The discussion of such practices needs to 

reflect the extent of innovation practices for TNE in the region.                                                                                                              

 

METHODOLOGY  

A systematic literature review and bibliographic analysis were performed to avoid bias. A 

detailed and comprehensive review methodology was created. The study utilised the PRISMA 

(the Preferred Reporting Items for Systematic Reviews and Meta-Analyses) methodology 

(Page et al., 2021), which helps to carry out the systematic review, starting from relevant data 

identification to selection of eligible studies, risk of bias assessment, data extraction and 

synthesis of study findings and bibliography. The study underwent four steps (Figure 2) of 

quality assurance measures before obtaining 77 primary studies (PS) for the review. First, a 

query search string was designed to identify relevant literature on the topic based on the 

abstract, title, and keywords of records in the online databases. The literature sample was 

restricted to peer-reviewed journal articles published in English between January 2014 and 

June 30, 2024.       

                                                                                                                                         

Second, the research papers that popped up after applying the search string were subjected to 

a screening process that emphasised peer-reviewed research articles and the removal of 

duplicate papers as the primary means of inclusion and exclusion. Third, eligibility criteria 

were applied, and papers whose abstracts addressed our research questions were selected. 

Finally, papers from open-access websites were downloaded and used for the study. 

Query string 

The Scopus database and Educational Resource Information Center (ERIC) were used to 

identify and extract eligible papers. ERIC was used because it is a trusted source of peer-

reviewed research papers for researchers in the field of education (Chistyakov et al., 2023) and 

the Scopus database has been established as one of the largest and most credible databases of 

scholarly articles (Medias et al., 2024). Forty-one papers were identified and added to the 

results obtained from Scopus for screening and final selection. The query string used on ERIC 

was “Innovative and challenges in transnational education”. Zotero was used to organise the 

results from each search into a Zotero library to eliminate duplicates, and some duplicates were 

automatically detected and removed. Several duplicates were also manually detected after 

scrutiny. 

 



African Journal of Applied Research  

Vol. 11, No. 1 (2025), pp.560-587 

http://www.ajaronline.com  

  https://doi.org/10.26437/ajar.v11i1. 

Received: June 18, 2024  

Peer reviewed: September 4, 2024  

Revised: November 25, 2024  

Published: January 2025 

ISSN: 2408-7920  

Copyright ⓒ African Journal of Applied Research     

Arca Academic Publisher   566 
 

 

 
 

Table 1: The Scopus search query 

TITLE-ABS-KEY ( ( ( innovat* OR "innovative practices" OR technolog* ) OR ( challenges 

OR problem OR barriers ) ) AND ( "branch campus" OR "transnational education" OR 

"cross-border" OR "cross border" OR "International Higher education" OR "TNE" ) ) 

AND PUBYEAR > 2013 AND PUBYEAR < 2025 AND ( LIMIT-TO ( DOCTYPE, "ar" ) ) 

AND ( LIMIT-TO ( PUBSTAGE, "final" ) ) AND ( LIMIT-TO ( SRCTYPE, "j" ) ) AND ( 

LIMIT-TO ( LANGUAGE, "English" ) ) 

 

 
                   Figure 1: PRISMA flow diagram. 

Review questions were constructed during the design stage to elicit the study aims, forming 

the inquiry's foundation. As indicated in Table 2, questions about the review process and the 

logic or motivation for doing so were raised and answered. 
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RESULTS AND DISCUSSION 

This section presents and analyses findings on TNE innovations, technologies, and challenges.     

Publication trends.                                                                                                                                                   

This section examined research trends through three lenses: publication year, dataset origin, 

and publication outlets.  

 

Publication year 

As illustrated in Figure 3, between 2014 and 2016, two (2.6%) papers were published. From 

2016 onwards, the line graph exhibits an ascending trend, signifying a steady increase in 

relevant studies up to 2020, where 12 (15.58%) articles were published. However, from 2020 

to 2022, there was a notable decrease from 12 to 9 articles, followed by a surge to the highest 

number of articles, 22 (28.57%) published in 2023. In the subsequent year, a moderate decline 

occurred, with 6 (7.79%) articles published as of June 30, 2024. The number of publications is 

anticipated to rise by the end of 2024. 
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Figure 3: Publication years of primary studies from 2014 to June 2024. 

 

Publication outlets from the primary papers 

As depicted in Figure 4, the primary studies (77 papers) were biased towards certain publishing 

firms/outlets. Routledge Publishing Limited published the highest number of papers, with 13 

(16.88%). Following this, SAGE Publications Ltd and SAGE Publications Inc. published 7 

(9.09%) and 6 (7.79%) papers, respectively. Brill Academic Publishers and MDPI each 

published 4 papers. John Wiley and Sons Inc., Emerald Group Holdings Ltd, and Emerald 

Group Publishing Ltd each published 3 papers (3.90%). Blackwell Publishing Ltd., Springer, 

MDPI AG, De Gruyter Mouton, and Athens Institute for Education and Research each 

published 2 papers. The remaining publishing outlets each published a single paper. 

 

 
Figure 4: Publication outlets from the primary studies. 
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Distribution by country, based on the origin of the corresponding author 

This systematic review identified a geographical bias among the primary studies (77 papers). 

Figure 5 summarises the geographical Distribution of publications. The UK had the highest 

number of corresponding authors, with 23 (29.87%), followed by China with 12 (15.58%), 

Australia with 8 (10.39%), and the USA and the UAE with 5 and 4 authors, respectively. The 

Netherlands and Germany each had 3 authors, while Canada, New Zealand, South Africa, 

Thailand, Fiji, and Denmark each had two authors. Each of the remaining 7 countries had only 

one author. 

 

 
Figure 5: Distribution by country based on the origin of the corresponding author 

 

Dataset’s continent of origin.  

Figure 6 illustrates the continental Distribution of all 77 papers. The highest number of 

articles, 32, comes from Europe. During the period under review, twenty-one articles came 

from Asia, 12 from Oceania, 7 from America, and 5 from Africa. 

 

 
Figure 6: Distribution by continent based on the origin of the corresponding author. 
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Common technological tools used in TNE programmes. 

Figure 7 summarises the technological tools employed in Transnational Education (TNE). 

Virtual Learning Environments (VLEs) emerged as the most widely used technology, followed 

by Artificial Intelligence (AI) and Automation. 

 

 
Figure 7: Technological tools  in TNE 

 

Description of technological tools used in TNE programmes. 

This section further explains Figure 7, as identified in the primary studies. 

 

General ICTs 

Information and communication technologies (ICTs) are crucial for effective collaboration in 

TNE, particularly in developing countries where sophisticated technologies are not the norm 
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(OAU) to enhance TNE and distance learning initiatives. Facing challenges such as limited 

access to quality higher education, OAU adopted a range of ICTs. These include an Integrated 

Learning Management System (ILMS) for online learning and collaboration, VSAT and optic 

fibre networks for high-speed internet connectivity, and digital radio and television stations for 

broader educational content delivery.  

 

Virtual Learning Environments (VLEs) 

Virtual Learning Environments (VLEs) are essential platforms, especially during disruptions 

like the COVID-19 pandemic, enabling online learning, communication, and collaboration for 

students and faculty in different countries [PS49, PS64, PS65]. Chinese TNE programmes, for 

instance, heavily relied on VLEs to continue operations during the pandemic [PS49].  

 

Artificial Intelligence and Automation 
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transformative potential for TNE [PS7, PS48]. PS7 asserts that the use of translation tools such 

0.00

20.00

40.00 11.11

33.33
22.22

11.11 11.11 11.11

N
o
. 

o
f 

ti
m

es
 

m
en

ti
o

n
ed

 i
n

 t
h

e 

p
ri

m
a
ry

  
st

u
d

y

Technologies



African Journal of Applied Research  

Vol. 11, No. 1 (2025), pp.560-587 

http://www.ajaronline.com  

  https://doi.org/10.26437/ajar.v11i1. 

Received: June 18, 2024  

Peer reviewed: September 4, 2024  

Revised: November 25, 2024  

Published: January 2025 

ISSN: 2408-7920  

Copyright ⓒ African Journal of Applied Research     

Arca Academic Publisher   571 
 

 

 
 

as Google Translate or Microsoft Translator has reduced the communication problem 

encountered by most TNE campuses, which occasionally interact directly with foreign partners.  

 

Robotics and Telepresence 

Telepresence robots have redefined the virtual TNE by providing a more engaging and 

interactive learning experience, especially in complex learning scenarios [PS30]. These 

machines make it easier for people far away to interact with each other.   

 

Educational Software and Platforms 

Specifically designed educational devices are essential in the TNE framework, especially in 

medical education programmes implemented in more than one geographical area [PS16]. This 

type of software allows academic consortia to devise curricula, assess learners, and 

communicate with partner institutions without risking differences in quality. Among such 

systems are language-tutoring systems like Duolingo, medical simulation systems for 

performing surgery, computer programming platforms, and assessment systems like Khan 

Academy, Quizlet, Kahoot!, and MedEdPORTAL [PS16]. 

 

Audio and Video Technologies 

Video conferencing tools enable teachers and students to interact within a community and 

engage them in the process [PS24]. Recorded lectures and other learning materials offer 

flexible access to course content. Platforms like Zoom and Microsoft Teams are widely used 

for virtual interviews, lectures, and collaborative research [PS2, PS10]. Local preferences, such 

as Tencent Meeting in China, also play a role [PS12].       

                                                                    

The challenges associated with  TNE 

Figure 8 summarises the challenges associated with TNE. Cultural differences emerged as the 

most encountered challenge, followed by language and communication.  

 
Figure 8: Challenges associated with TNE 
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Detailed explanation of challenges associated with TNE. 

This section provides a detailed explanation of Figure 8, as identified in the primary studies. 

 Language and Communication                                                                                                                                  

One of the primary challenges in implementing TNE is the varying proficiencies in the 

language of instruction among students and staff, which can significantly impact teaching and 

learning effectiveness [PS1, PS14, PS31]. The sources also emphasise the significant challenge 

of linguistic diversity in TNE programmes [PS1, PS2, PS69, PS74]. Students and staff often 

come from diverse linguistic backgrounds, potentially hindering communication and 

understanding in academic settings [PS30, PS31, PS32, PS33, PS70, PS71, PS74, PS75].                                          

 Cultural Differences 

Students from diverse cultural backgrounds may have different learning styles, expectations, 

and approaches to education, leading to challenges in engagement, participation, and academic 

performance [PS6, PS8, PS12, PS13, PS15, PS28, PS33, PS36, PS42, PS43, PS46, PS47, PS49, 

PS50, PS54, PS57, PS61, PS62, PS66, PS70, PS71, PS72, PS77].  

Management and Leadership 

TNE programmes involve managing relationships and expectations of multiple stakeholders, 

including home and host institutions, government agencies, accrediting bodies, students, 

faculty, and staff [PS9, PS12, PS21, PS59, PS60]. Integrating TNE into an institution's 

strategic vision and operational framework is crucial. It requires strong leadership to navigate 

the complexities of international partnerships, manage risks, and ensure alignment with the 

institution's mission and goals [PS21, PS22, PS39, PS51, PS60]. Establishing a financially 

viable and sustainable model for TNE involves securing adequate funding, managing costs 

effectively, and ensuring a return on Investment [PS12, PS18, PS20, PS28, PS36, PS47].  

  

Faculty/Academics Challenges 

Instructors operating within a TNE framework require intercultural competence to appreciate 

different cultural perspectives, communication styles, and teaching expectations. It is essential 

to deliver such training with other development opportunities that develop intercultural 

competencies [PS3, PS6, PS56, PS73]. Academics teaching in a TNE context need to modify 

their teaching, assessment, and interaction with students to conform to the needs of a 

heterogeneous learner group. Institutions of Higher Learning need to achieve this goal by 

providing appropriate integration and training for the faculty [PS33, PS37, PS39].  
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Funding and Resource Constraints 

Some researchers emphasise the amount of money spent and the hardship on the part of 

students to get TNE, especially where there is a need for expeditions [PS36, PS53]. The other 

area of concern regarding TNE is the financial sustainability of the initiatives, which at all 

times depend on factors which can hardly be controlled, for instance, being in different 

countries with varying cost structures or operating within budgets with little to no financial 

resources, student enrolments or funding from the government [PS12, PS18, PS20, PS28, 

PS33, PS36, PS37, PS44, PS47, PS53].  

 

Student Support 

Studying through TNE in a foreign country poses several adapting issues for the students, for 

instance, culture, language, or society [PS1, PS10, PS14, PS29, PS34, PS43, PS52]. The 

transition of such students can be made easier with certain aids, such as participation in 

orientation programmes, facilities for learning the language, counselling, and peer mentoring 

[PS10, PS17, PS38, PS40, PS54, PS64, PS67].  

 

Quality Assurance 

One of the most constraining factors in TNE is harmonising quality standards and legal 

obligations across jurisdictions [PS18, PS20, PS23, PS42, PS53, PS59, PS61, PS63]. 

Academics have to put in place procedures that ensure that TNE delivery sites maintain quality 

standards of scholarship commensurate with the institutions they represent, often including 

cooperation with foreign accrediting bodies and quality assessment agencies.  

External Factors  

Geopolitical and economic conditions in host states may impose serious hindrances in 

operation levels, including student recruitment, programme implementation, and financial 

health, in that preparation and contingency planning are needed [PS2, PS35, PS72].  

Policy and Regulation 

Programmes and institutions that provide TNE face additional complexity regarding the 

policies and regulations in both the country of origin and the destination countries [PS10, PS35, 

PS37, PS38, PS68, PS75]. Barriers such as programme accreditation requirements, quality 

assurance regulations, visa regimes, and rights to intellectual property might be more 

challenging for them to navigate.  

 

Pedagogy and Curriculum 

 Culturally contextualising the curriculum development process for the host country is essential 

for the success of TNE, which also entails importing some-level aspects of indigenous cultures, 

perspectives and case examples for teaching materials and adapting ways of delivering the 

content according to the culture and orientation of the students [PS32, PS41, PS45, PS47, PS61, 

PS68].  
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The best practices and innovative approaches in TNE 

Figure 9 summarises the innovations and best practices in TNE. Innovation in management 

and organisation emerged as the most prominent practice, followed by innovative teaching 

and learning methods. 

 

 
Figure 9: Innovations in TNE 

 

Detailed explanation of best practices and innovative approaches in TNE. 

This section provides a detailed explanation of Figure 9, as identified in the primary studies. 

 

Language and Cultural Perspectives                                                                                                             

PS10 encourages incorporating cultural sensitivity in health promotion pedagogy. Initiatives 

like the Transnational Education and Community Health Collaborative (TEaCH CoLab) 

connect classrooms and communities across continents to enrich health promotion education. 

PS24 proposes incorporating collaborative autoethnography, where instructors reflect on their 

experiences and emotions related to teaching in a TNE context, providing valuable insights 

into language teaching practices. PS29 suggests critical collaboration in transnational literacy 

autobiographies to improve TNE. PS43 emphasises the need to analyse student transition 

experiences through a cultural lens.  

 

Internationalisation Strategies 

Some universities running TNE programmes have studied the issues connected with 

internationalisation and language policies to determine their feasibility and difficulties for 

language centres. This improved the TNE language assistance available to students and staff 

members [PS14]. There is a need to balance the concepts of TNE, especially international 

branch campuses, in pursuit of global and local responsiveness. This informs the programme 

about the compromise that will ensure that the interests of the home institution and the host 

country are satisfied, making it possible to have productive and effective relationships [PS22].  
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Teaching and Learning Methods 

PS7 asserts that TNE programmes have the potential to utilise technology to develop skills and 

effective strategies based on the concept of suitable learning for the learner. There is scope for 

enhancing TNE takers' effectiveness and accessibility by applying Education 4.0 Principles. 

PS32 believes that interactions between nursing professionals from different nations are 

essential in creating a transnational curriculum that deals with the world's health problems. 

PS33 puts forward the attention that should be placed on investigating the students' experience 

to improve the programme quality.  PS41 recommends that in transnational partnerships, a 

response-able pedagogy should be adopted to promote accountability, responsibility, and 

carefulness in transnational activities. 

  

Policy and Management Strategies  

TNE programmes involve policy-making to ensure the smooth functioning of the programme 

and to manage unexpected challenges like the COVID-19 pandemic [PS9]. This raises an 

increasing concern about the promise of innovation to provide comparability across distributed 

campuses as countries move towards the use of THE, as highlighted by PS16.  PS21 emphasises 

understanding the experiences and challenges encountered by leaders of international branch 

campuses, which is crucial for successful TNE management.  According to PS26 and PS3, 

there is a need for TNE programmes in engineering to carry out a systematic review of project 

allocation methods to address fairness, equity, and even learning opportunities for students. 

 

Technology Integration 

PS30 proposes using telepresence robots to improve virtual transnational education. These 

robots can complement a virtual learning environment owing to students' active involvement. 

Examining the challenges and opportunities presented by this shift, including the need for 

robust technological infrastructure, digital literacy training, and innovative pedagogical 

approaches, has informed the development of sustainable and resilient TNE programmes in the 

post-pandemic era [PS61]. 

Future Research Focus  

Despite an increase in TNE-related research publications in 2016, the majority should have 

highlighted the breakthroughs and technological advancements that have since gained 

prominence. While TNE has undeniably increased access to quality education, future research 

should look into the impact of AI, VR, AR, and blockchain on transnational education, focusing 

on personalised learning and credential verification to fully realise TNE's potential in this 

technological era. Furthermore, based on our primary research findings, future studies should 
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examine the changing patterns of student and faculty mobility, such as the rise of online 

exchange programmes, the need for faculty training in TNE environments, and the factors that 

contribute to the sustainability and scalability of technologically enhanced TNE initiatives. 

Addressing these gaps can lead to a more thorough knowledge of the innovations and problems 

of using technology to improve global education and practical insights for educators, 

policymakers, and institutions. 

 Analysis of Graphic Maps 

This section uses VOSviewer software (van Eck & Waltman, 2019) to analyse bibliographical 

graphical representations. The main mapping methods used in this work are co-citation and 

bibliographic coupling. Co-citation coupling compares two texts concerning a third text that 

cites both and establishes whether the two texts have similar themes. For instance, suppose 

articles A and B have been cited by paper C; a relationship can be drawn between articles A 

and B even though the two have not quoted each other directly. The link strength of this 

relationship is positively correlated with the number of papers that co-cite A and B.  

 

Co-citation of Authors 

The author co-citation analysis aims to reveal the structure and relationships among authors 

most frequently cited together. Figure 7 presents a co-citation network comprising two distinct 

clusters (red and green colours) formed by co-citation links among nine authors. The threshold 

for inclusion was set at a minimum of 20 citations, with nine authors meeting this criterion out 

of a total of 4,385 authors cited in the primary study papers. Jane Knight (knight j.) emerges as 

the most cited author in the domain of TNE, with 72 citations and a total link strength of 300, 

as indicated by the prominent node in the second cluster (green). In Cluster 1 (red), Stephen 

Wilkins (wilkins s.) is cited 55 times with a total link strength of 273, followed by Philip G. 

Altbach (altbach p.g.) in Cluster 2 with 34 citations and a total link strength of 260.

 
Figure 7: Co-citation of authors. The colours represent clusters 
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Co-Citation of Cited References 

Figure 8 displays a co-citation network with two distinct clusters (red and green) formed by 

co-citation links among eleven references. The inclusion threshold was set at a minimum of 

four citations, resulting in eleven references meeting this criterion out of 3,367 cited references 

in the primary study papers. This analysis yielded 37 links with a cumulative link strength of 

72. Notably, Smith's (2010) paper, "Assuring Quality in Transnational Education: A Matter of 

Collaboration or Control?" published in Studies in Higher Education, is the most frequently 

cited article in the field of TNE, with five citations and a total link strength of 20, as represented 

by the prominent node in Cluster 1. In Cluster 2, Pyvis's (2011) paper, "The Need for Context-

Sensitive Measures of Educational Quality in Transnational Education," published in Teaching 

in Higher Education, is the second most cited work, with four citations and a total link strength 

of 19. 

 

 
Figure 8: Co-citation of Cited References  

 

Bibliographic Coupling of Countries 

Figure 9 illustrates the bibliographic connections among significant countries, organised into 

six distinct clusters, each denoted by a different colour. These clusters are formed based on 

interconnections among sixteen countries. The inclusion threshold was set at a maximum of 

twenty documents and a minimum of two documents per country, resulting in sixteen countries 

meeting this criterion out of the 27 countries represented by corresponding authors in the 

references of the primary study papers. This analysis yielded 55 links with a total link strength 

of 1,263. Notably, the United Kingdom stands out with 29 documents and 506 citations, 

achieving a total link strength of 709. China follows with 15 documents and 115 citations, total 

link strength of 508. The map reveals intricate bibliographic interconnections among these 16 

countries, notably showing that China, Australia, the United States, the Netherlands, Germany, 
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and the United Arab Emirates, among others, are bibliographically linked to the United 

Kingdom in the context of Transnational Education (TNE).  

 
Figure 9: Bibliographic coupling by countries. 

 

Co-occurrence of Author Keywords 

Figure 10 presents a co-occurrence network of authors' keywords, organised into six distinct 

clusters represented by different colours. The inclusion threshold was set at a minimum of two 

occurrences, resulting in twenty-eight keywords meeting this criterion out of 308 from the 

primary study papers. This analysis yielded 70 links with a cumulative link strength of 84. The 

term "transnational education" has the most significant node, indicating its frequent use as a 

keyword. The size of each node corresponds to the frequency of the keyword's usage. These 

keywords can also be utilised to determine the types of papers included in the review. 
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Figure 10: Co-occurrence of authors keywords 

 

 

CONCLUSION 

This study adhered to a meticulous and transparent methodology to validate its conclusions. A 

clearly defined search method, detailed in Table 1, was utilised to find relevant papers within 

the Scopus database. The utilisation of bibliometric tools, specifically VOSviewer, for the 

analysis of co-citation and bibliographic coupling maps further substantiates the academic 

relationships and patterns discovered in the study. 

 

Nonetheless, despite these endeavours, research legitimacy is predicated on the idea that the 

data presented in peer-reviewed journals adequately reflects the whole range of advancements 

in TNE. The dependence on English-language publications may restrict the incorporation of 

ideas from non-English speaking regions, thereby underrepresenting findings from nations 

experiencing significant TNE expansion. 

 

A primary drawback of this review is its temporal scope, as it encompasses only works 

published from 2014 to mid-2024. This indicates that advances or challenges in TNE arising 

after this period may not have been documented. Furthermore, although the study deployed 

well-defined search methodologies, excluding non-peer-reviewed publications and grey 

literature may have eliminated significant practical insights. 

 

This SLR extensively analyses the popular technological instruments, challenges, and best 

practices in TNE over the past decade. The results highlight VLEs, AI, and robots' critical 
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importance in improving TNE while revealing ongoing issues associated with cultural 

disparities, communication obstacles, and quality assurance. The review identifies best 

practices, including telepresence technologies and creative teaching methodologies, which 

provide solutions for addressing these difficulties and fostering future growth in TNE. The data 

indicate a notable increase in TNE research, especially post-2016, reflecting an escalating 

interest in this domain. The assessment also revealed a concentration of research in particular 

geographic regions, primarily the UK, China, and Australia. This geographic bias indicates a 

necessity for more research representation from other regions involved in TNE. 

 

The study underscores the essential function of technology in enabling and improving TNE 

programmes. Virtual Learning Environments (VLEs) have become the predominant 

technology, succeeded by AI and automation tools, indicating a growing dependence on digital 

platforms for educational provision and assistance. This technology integration provides 

significant prospects for enhancing access and flexibility in TNE but also introduces distinct 

problems. 

 

A significant challenge identified is the necessity to reconcile cultural and linguistic disparities 

between source and host institutions, which can profoundly affect programme efficacy. The 

report also emphasises a potential discrepancy in management practices between the source 

and host universities engaged in TNE relationships. This disparity highlights the necessity of 

clear communication, mutual understanding, and collaborative strategies to manage TNE 

programmes effectively.  

 

The research emphasises the necessity of ongoing innovation for the future of TNE. Although 

TNE has significantly expanded access to quality education, further investigation is required 

to ascertain how upcoming technologies such as AI, VR, AR, and blockchain might be utilised 

to optimise TNE's potential. This anticipatory viewpoint is essential for maintaining TNE's 

relevance and adaptability to the changing requirements of the global education environment. 

Future studies should concentrate on enhancing the comprehension of future technologies, like 

blockchain for credential verification and the extensive application of artificial intelligence to 

tailor learning in TNE environments. Moreover, examining international education from the 

viewpoints of underrepresented regions and institutions is essential, guaranteeing that varied 

experiences and innovations are integrated into the broader dialogue. 

 

 

 

 



African Journal of Applied Research  

Vol. 11, No. 1 (2025), pp.560-587 

http://www.ajaronline.com  

  https://doi.org/10.26437/ajar.v11i1. 

Received: June 18, 2024  

Peer reviewed: September 4, 2024  

Revised: November 25, 2024  

Published: January 2025 

ISSN: 2408-7920  

Copyright ⓒ African Journal of Applied Research     

Arca Academic Publisher   581 
 

 

 
 

REFERENCES 

Alam, F., Alam, Q., Chowdhury, H., & Steiner, T. (2013). Transnational education: 

Benefits, threats and challenges. Procedia Engineering, pp. 56, 870–874. 

Alex, C. L. H. (2021). Internationalisation of higher education in Southeast Asia: A 

systematic literature review. Higher Education Governance & Policy, 2(2), 110–125. 

Altbach, P. G. (2015). Massification and Global Knowledge Economy. 

Carvalho, N., Rosa, M. J., & Amaral, A. (2023). Cross-Border Higher Education and 

Quality Assurance. Results from a Systematic Literature Review. In Journal of Studies 

in International Education (Vol. 27, Issue 5, pp. 695–718). SAGE Publications Inc. 

https://doi.org/10.1177/10283153221076900 

Chistyakov, A. A., Zhdanov, S. P., Avdeeva, E. L., Dyadichenko, E. A., Kunitsyna, M. L., 

& Yagudina, R. I. (2023). Exploring the characteristics and effectiveness of project-

based learning for science and STEAM education. Eurasia Journal of Mathematics, 

Science and Technology Education, 19(5), em2256. 

Crist, J. T. (2017). Root and Branch. International Educator, 26(5), 42–44. 

Davi, L. (2020). Transnational Education Student Learning and Sense of Belonging 

Through a Flipped Classroom Model in Southeast Asia (Doctoral dissertation, The 

University of Arizona). 

El-Ansari, M. (2017). Exploring Challenges and Sustainability in Transnational Higher 

Education Programmes. Journal of Management Cases, 24. 

Fehrenbach, H., & Huisman, J. (2024). A Systematic Literature Review of Transnational 

Alliances in Higher Education: The Gaps in Strategic Perspectives. Journal of Studies 

in International Education, 28(1), 33–51. https://doi.org/10.1177/10283153221137680 

Healey, N. M. (2018). The challenges of managing transnational education partnerships: 

The views of "home-based" managers vs "in-country" managers. International Journal 

of Educational Management, 32(2), 241–256. 

Hickey, R., & Davies, D. (2024). The common factors underlying successful international 

branch campuses: towards a conceptual decision-making framework. Globalisation, 

Societies and Education, 22(2), 364–378. 

Hill, C., Hell, S., & Van Cauter, K. (2021). Internationalising higher education in 

Cambodia, Lao PDR, Myanmar, and Viet Nam: challenges and approaches. Studies in 

Higher Education, 46(7), 1477-1491. 

Jan van Eck, N., & Waltman, L. (2019). VOSviewer Manual. 

Knight, J., & Liu, Q. (2016). Crossborder and transnational higher education. Education, 

pp. 31, 67–79. 

McBurnie, G., & Ziguras, C. (2006). Transnational education: Issues and trends in offshore 

higher education. Routledge. 

Medias, F., Rosari, R., Susamto, A. A., & Ab Rahman, A. B. (2024). A bibliometric 

analysis on innovation in philanthropy research: a study based on Scopus database. 

International Journal of Innovation Science, 16(4), 748-771. 

Moutsios, S. (2009). International organisations and transnational education policy. 

Compare, 39(4), 469–481. 



African Journal of Applied Research  

Vol. 11, No. 1 (2025), pp.560-587 

http://www.ajaronline.com  

  https://doi.org/10.26437/ajar.v11i1. 

Received: June 18, 2024  

Peer reviewed: September 4, 2024  

Revised: November 25, 2024  

Published: January 2025 

ISSN: 2408-7920  

Copyright ⓒ African Journal of Applied Research     

Arca Academic Publisher   582 
 

 

 
 

O’Sullivan, B., & Council, B. (2012). Aptis test development approach. London: British 

Council. 

OECD (2016), Education at a Glance 2016: OECD Indicators, OECD Publishing, Paris. 

http://dx.doi.org/10.187/eag-2016-en 

Owusu-Agyeman, Y., & Amoakohene, G. (2020). Transnational education delivery in 

Ghana: examining the benefits, challenges and future prospects. Policy Reviews in 

Higher Education, 4(2), 135–163. https://doi.org/10.1080/23322969.2020.1774408 

Page, M. J., McKenzie, J. E., Bossuyt, P. M., Boutron, I., Hoffmann, T. C., Mulrow, C. D., 

... & Moher, D. (2021). The PRISMA 2020 statement: an updated guideline for 

reporting systematic reviews. bmj, 372. 

Palmer, N., & Chandir, H. (2024). Education Beyond Techno-global Rationality: 

Transnational Learning, Communicative Agency and the Neo-colonial Ethic. Journal 

of Creative Communications, 19(1), 59–73. 

https://doi.org/10.1177/09732586231206651 

Pon, K., & Ritchie, C. (2022). International academic franchises: Identifying the benefits of 

international academic franchise provision. 

Prosina, O., Kyrychenko, M., Sergeieva, L., & Fedorova, Y. (2024). Exploration Of 

Pedagogical Staff Readiness For Professional Transformation: Analysis Of 

Synchronous Online Focus Group (Sofg) Study Results. African Journal of Applied 

Research, 10(1), 400–417. https://doi.org/10.26437/ajar.30.06.2024.24 

Rottleb, T., Schulze, M. P., & Kleibert, J. M. (2024). Germany’s international branch 

campuses: Neoliberalism the Humboldtian University through the backdoor? 

Compare: A Journal of Comparative and International Education, 1-20. 

Simpson, D. (2021). International Joint Universities: Towards a New Model in 

International Academic Mobility. University of Toronto (Canada). 

UNESCO/Council of Europe. (2001). Code of good practice in the provision of 

transnational education. 

Zhu, J., Zhang, G., & Huang, Y. (2020). One belt, one road. China and Europe on the New 

Silk Road: Connecting Universities Across Eurasia; van der Wende, M., Kirby, WC, 

Liu, NC, Marginson, S., Eds, pp. 180–202. 

 

 

 

 

 

 

 

 

 

 

 



African Journal of Applied Research  

Vol. 11, No. 1 (2025), pp.560-587 

http://www.ajaronline.com  

  https://doi.org/10.26437/ajar.v11i1. 

Received: June 18, 2024  

Peer reviewed: September 4, 2024  

Revised: November 25, 2024  

Published: January 2025 

ISSN: 2408-7920  

Copyright ⓒ African Journal of Applied Research     

Arca Academic Publisher   583 
 

 

 
 

Appendix A. List of Primary Studies (PS) in this Literature 

PS1:  Adriansen, H. K., Juul-Wiese, T., Madsen, L. M., Saarinen, T., Spangler, V., & Waters, J. L. 

(2023). Emplacing English as lingua franca in international higher education: A spatial perspective on 

linguistic diversity. Population, Space and Place, 29(2). https://doi.org/10.1002/psp.2619 

PS2:  Alaba, S. O. (2014). Information and communication technologies as a tool for enhancing 

meaningful and sustainable transnational collaboration in education. Mediterranean Journal of Social 

Sciences, 5(23), 1465–1469. https://doi.org/10.5901/mjss.2014.v5n23p1465 

PS3:  Alemu - 2020 - Transnational Mobility of Academics Some Academic. (n.d.). 

PS4:  Altin, M. E. (2019). Internationalisation of the German Higher Education System New Player 

in the Market. Athens Journal of Education, 6(3), 237–256. https://doi.org/10.30958/aje.6-3-5 

PS5:  Balan - 2017 - Meeting the challenges of globalisation in legal e. (n.d.). 

PS6:  Bale, R., & Pazio Rossiter, M. (2023). The role of cultural and linguistic factors in shaping 

feedback practices: the perspectives of international higher education teaching staff. Journal of Further 

and Higher Education, 47(6), 810–821. https://doi.org/10.1080/0309877X.2023.2188179 

PS7:  Bonfield, C. A., Salter, M., Longmuir, A., Benson, M., & Adachi, C. (2020). Transformation 

or evolution?: Education 4.0, teaching and learning in the digital age. Higher Education Pedagogies, 

5(1), 223–246. https://doi.org/10.1080/23752696.2020.1816847 

PS8:  Bordogna, C. M. (n.d.). Are Degree-awarding Institutions doing enough to Support the 

Implementation of Quality Assurance in Transnational Higher Education Partnerships? 

PS9:  Bremner, D. J., Ansari, I. S., MacDougall, J., Hussain, S., Ma, M., Ponciano, J., Liu, X., 

Gamage, K. A. A., Abbas, H., & Imran, M. A. (2021). Looking Back: Reviewing the Challenges of 

Policy Development During the COVID-19 Pandemic for a TNE Partnership in Higher Education. 

Frontiers in Education, 6. https://doi.org/10.3389/feduc.2021.643323 

PS10:  Carroll, P., Early, J. O., Murphy, N., O’Connor, J., Barry, M., Eagan-Torkko, M., O’Connor, 

R., Richardson, N., & Stone, A. (2022). Connecting Classrooms and Communities Across Continents 

to Strengthen Health Promotion Pedagogy: Development of the Transnational Education and 

Community Health Collaborative (TEaCH CoLab). Pedagogy in Health Promotion, 8(4), 287–296. 

https://doi.org/10.1177/23733799221089583 

PS11:  Che, A. M. (2023). Benefits and Challenges of Transnational Education: Reflections From a 

Sino-British Joint Venture University. International Journal of Chinese Education, 12(1). 

https://doi.org/10.1177/2212585X221144903 

PS12:  Clerkin, C., Hatahet, T., Malekigorji, M., & Andrews, G. P. (2022). Chinese Students’ 

Perception and Expectation of Online and Post-Pandemic Teaching and Learning Approaches in a UK 

Transnational Programme. Education Sciences, 12(11). https://doi.org/10.3390/educsci12110761 

PS13:  Cranwell, P. B., Li, D., Page, E. M., Whiteside, K. L., & Woodcock, A. E. W. (2021). 

Understanding the barriers faced by TNE students when completing advanced-level laboratory-based 

practical classes. International Journal of Chinese Education, 10(3). 

https://doi.org/10.1177/22125868211046033 

PS14:  Critchley, M., & Wyburd, J. (2021). Evolution of university internationalisation strategies and 

language policies: Challenges and opportunities for language centres. Language Learning in Higher 

Education, 11(1), 3–13. https://doi.org/10.1515/cercles-2021-0001 

PS15:  de Wit, H. (2019). Evolving concepts, trends, and challenges in the internationalisation of 

higher education globally. Voprosy Obrazovaniya / Educational Studies Moscow, 2019(2), 8–34. 

https://doi.org/10.17323/1814-9545-2019-2-8-34 

PS16:  Foster, J. H., Byerley, J., Tarantino, H., Chuang, A., Pino, J., Latessa, R., Nagappan, S., 

Monroe, R., Gilliland, K., Steiner, B., & Beck Dallaghan, G. L. (2019). Cracking the Nut on LCME 

Standard 8.7: Innovations to Ensure Comparability Across Geographically Distributed Campuses. 

Teaching and Learning in Medicine, 31(5), 544–551. https://doi.org/10.1080/10401334.2019.1609966 



African Journal of Applied Research  

Vol. 11, No. 1 (2025), pp.560-587 

http://www.ajaronline.com  

  https://doi.org/10.26437/ajar.v11i1. 

Received: June 18, 2024  

Peer reviewed: September 4, 2024  

Revised: November 25, 2024  

Published: January 2025 

ISSN: 2408-7920  

Copyright ⓒ African Journal of Applied Research     

Arca Academic Publisher   584 
 

 

 
 

PS17:  Fumasoli, T., & Rossi, F. (2021). The role of higher education institutions in transnational 

networks for teaching and learning innovation: The case of the Erasmus+ programme. European 

Journal of Education, 56(2), 200–218. https://doi.org/10.1111/ejed.12454 

PS18:  Goorney, S., Sarantinou, M., & Sherson, J. (2024). The Quantum Technology Open Master: 

widening access to the quantum industry. EPJ Quantum Technology, 11(1). 

https://doi.org/10.1140/epjqt/s40507-024-00217-1 

PS19:  Guimón, J., & Narula, R. (2020). When Developing Countries Meet Transnational 

Universities: Searching for Complementarity and Dealing With Dual Embeddedness. Journal of 

Studies in International Education, 24(3), 314–336. https://doi.org/10.1177/1028315319835536 

PS20:  Harris, R. O. (2020). Transnational Education in Sub Sahara Africa Strategic Partnerships. 

Journal of Higher Education Theory and Practice, 20(2), 111–121. 

PS21:  Healey, N. M. (2016). The Challenges of Leading an International Branch Campus: The 

“Lived Experience” of In-Country Senior Managers. Journal of Studies in International Education, 

20(1), 61–78. https://doi.org/10.1177/1028315315602928 

PS22:  Healey, N. M. (2018). The Optimal Global Integration–Local Responsiveness Tradeoff for an 

International Branch Campus. Research in Higher Education, 59(5), 623–649. 

https://doi.org/10.1007/s11162-017-9480-0 

PS23:  Heiser, R. E. (2022). Quality Education Beyond Borders: An International Content Analysis 

for Transnational Distance Education. Open Praxis, 14(4), 256–269. 

https://doi.org/10.55982/openpraxis.14.4.499 

PS24:  Hillman, S., Elsheikh, A., Abbas, N., & Scott, B. (2024). Teaching English in an engineering 

international branch campus: A collaborative autoethnography of our emotion labour. IRAL - 

International Review of Applied Linguistics in Language Teaching. https://doi.org/10.1515/iral-2024-

0078 

PS25:  Hussain, S., Gamage, K. A. A., Ahmad, W., & Imran, M. A. (2019). Assessment and feedback 

for large classes in transnational engineering education: Student-staff partnership-based innovative 

approach. Education Sciences, 9(3). https://doi.org/10.3390/educsci9030221 

PS26:  Hussain, S., Gamage, K. A. A., Sagor, M. H., Tariq, F., Ma, L., & Imran, M. A. (2019). A 

systematic review of project allocation methods in undergraduate transnational engineering education. 

Education Sciences, 9(4). https://doi.org/10.3390/educsci9040258 

PS27:  Hyde, J., Wright, J. S., & Xie, A. (2023). Progression from Chinese High School onto a 

TransNational Chinese-UK University joint BSc degree in chemistry, an international study focussing 

on laboratory practical skills. Chemistry Education Research and Practice, 25(1), 151–170. 

https://doi.org/10.1039/d3rp00099k 

PS28:  Jonbekova, D., Serkova, Y., Mazbulova, Z., Jumakulov, Z., & Ruby, A. (2023). How 

international higher education graduates contribute to their home country: an example from 

government scholarship recipients in Kazakhstan. Higher Education Research and Development, 42(1), 

126–140. https://doi.org/10.1080/07294360.2021.2019200 

PS29:  Kang, S. M., Gangopadhyay, S., & Hall, L. A. (2023). Critical collaboration across three 

transnational literacy autobiographies. Journal of Adolescent and Adult Literacy, 66(4), 208–217. 

https://doi.org/10.1002/jaal.1260 

PS30:  Khadri, H. O. (2021). University academics’ perceptions regarding the future use of 

telepresence robots to enhance virtual transnational education: an exploratory investigation in a 

developing country. Smart Learning Environments, 8(1). https://doi.org/10.1186/s40561-021-00173-8 

PS31:  Lamers-Reeuwijk, A. M., Admiraal, W. F., & van der Rijst, R. M. (2020). Expatriate 

academics and transnational teaching: the need for quality assurance and quality enhancement to go 

hand in hand. Higher Education Research and Development, 39(4), 733–747. 

https://doi.org/10.1080/07294360.2019.1693516 

PS32:  Lee, A. (2020). An (interpretive) phenomenological analysis of nursing professionals' 

experience of developing a transnational curriculum. Nurse Education Today, p. 84. 

https://doi.org/10.1016/j.nedt.2019.104251 



African Journal of Applied Research  

Vol. 11, No. 1 (2025), pp.560-587 

http://www.ajaronline.com  

  https://doi.org/10.26437/ajar.v11i1. 

Received: June 18, 2024  

Peer reviewed: September 4, 2024  

Revised: November 25, 2024  

Published: January 2025 

ISSN: 2408-7920  

Copyright ⓒ African Journal of Applied Research     

Arca Academic Publisher   585 
 

 

 
 

PS33:  Lee, C. H., Bremner, D., Clerkin, C., Daw, M. I., Hussain, S., McDonald, P., Menzies, J., 

Meyer, J. C., Ponciano, J., Shan, S., Shipston, M. J., Welburn, S. C., Yang, H., & Stefan, M. I. (2024). 

Evaluating the student experience at UK-China joint institutes. Frontiers in Education, p. 9. 

https://doi.org/10.3389/feduc.2024.1330984 

PS34:  Lee, J., & Waters, J. (2023). International education ‘here’ and ‘there’: geographies, 

materialities and differentiated mobilities within UK degrees. Social and Cultural Geography, 24(8), 

1422–1439. https://doi.org/10.1080/14649365.2022.2065696 

PS35:  Li, J. (n.d.). Examining the Internationalization Policy of Higher Education in China: 

Historical Stages, Challenges, and Strategies Beijing International Review of Education 4 (2022) 673–

686. https://doi.org/10.1163/2590253904040010 

PS36:  Li, J., & Xue, E. (2023). Stakeholders' Perspectives on Implementing "Internationalisation at 

Home" for China's International Education Sustainability: Challenges and Strategies. Sustainability 

(Switzerland), 15(1). https://doi.org/10.3390/su15010247 

PS37:  Li, Y., Sangsawang, T., & Vipahasna, K. (2023). Utilising the Delphi Technique to Develop a 

Self-Regulated Learning Model. Journal of Applied Data Sciences, 4(3), 2023. 

PS38:  Liu, C., Wu, Q., Liang, Z., Karimi, L., Ferrier, J. A., Sheats, J., & Khalil, H. (2022). 

Adaptation strategies in transnational education: a case study of an Australian Master of Health 

Administration Course offered to chinese managers. BMC Medical Education, 22(1). 

https://doi.org/10.1186/s12909-021-03097-6 

PS39:  Ma, L., Subbiondo, J., & Berberet, J. (2023). Challenges in Higher Education in China and the 

United States: A Call for International Collaboration. Beijing International Review of Education, 5(3), 

242–260. https://doi.org/10.1163/25902539-05030004 

PS40:  Mikecz Munday, Z. (2021). Adapting to transnational education: students’ experiences at an 

American university in the UAE. Learning and Teaching in Higher Education: Gulf Perspectives, 

17(2), 121–135. https://doi.org/10.1108/LTHE-08-2020-0017 

PS41:  Mortimer, C., & Escalante, M. A. L. (2022). Response-able pedagogy: teaching through 

Shakespeare in a Higher Education (HE) transnational partnership. Culture and Organization, 28(3–4), 

345–361. https://doi.org/10.1080/14759551.2022.2031198 

PS42:  Naidoo, V., & Sibiya, M. N. (2019). Graduate experiences with transnational nursing 

education: a qualitative enquiry. International Journal of Health Care Quality Assurance, 32(3), 562–

573. https://doi.org/10.1108/IJHCQA-06-2018-0155 

PS43:  Nguyen, L., Chester, A., Herbert, A., & Lugg, A. (2020). First-year transition through a 

cultural lens: Face strategies of Vietnamese students. Student Success, 11(2), 82–90. 

https://doi.org/10.5204/ssj.1675 

PS44:  Nikula, P. T., Fusek, A., & van Gaalen, A. (2023). Internationalisation of Higher Education 

and Climate Change: A Cognitive Dissonance Perspective. Journal of Studies in International 

Education, 27(4), 586–602. https://doi.org/10.1177/10283153221145082 

PS45:  Nolan-Bock, M. (2018). Outside looking in A study of adjunct faculty experiences at offshore 

branch campuses in Dubai, United Arab Emirates. Learning and Teaching in Higher Education: Gulf 

Perspectives, 15(1). https://doi.org/10.18538/LTHE.V15.N1.306 

PS46:  Noman, M., Kaur, A., Mullick, J., & Ran, L. (2023). Navigating New Terrain: First-Year 

Chinese Students’ Transitionary Experiences In a Sino-US Joint Venture University In China. 

International Journal of Chinese Education, 12(2). https://doi.org/10.1177/2212585X231175167 

PS47:  Owusu-Agyeman, Y., & Amoakohene, G. (2020). Transnational education delivery in Ghana: 

examining the benefits, challenges and future prospects. Policy Reviews in Higher Education, 4(2), 

135–163. https://doi.org/10.1080/23322969.2020.1774408 

PS48:  Palmer, N., & Chandir, H. (2024). Education Beyond Techno-global Rationality: 

Transnational Learning, Communicative Agency and the Neo-colonial Ethic. Journal of Creative 

Communications, 19(1), 59–73. https://doi.org/10.1177/09732586231206651 

PS49:  Peters, M. A., Wang, H., Ogunniran, M. O., Huang, Y., Green, B., Chunga, J. O., Quainoo, E. 

A., Ren, Z., Hollings, S., Mou, C., Khomera, S. W., Zhang, M., Zhou, S., Laimeche, A., Zheng, W., 



African Journal of Applied Research  

Vol. 11, No. 1 (2025), pp.560-587 

http://www.ajaronline.com  

  https://doi.org/10.26437/ajar.v11i1. 

Received: June 18, 2024  

Peer reviewed: September 4, 2024  

Revised: November 25, 2024  

Published: January 2025 

ISSN: 2408-7920  

Copyright ⓒ African Journal of Applied Research     

Arca Academic Publisher   586 
 

 

 
 

Xu, R., Jackson, L., & Hayes, S. (2020). China’s Internationalized Higher Education During Covid-19: 

Collective Student Autoethnography. Postdigital Science and Education, 2(3), 968–988. 

https://doi.org/10.1007/s42438-020-00128-1 

PS50:  Pimpa, N. (2019). Entrepreneurship education: The learning conundrum in the transnational 

context. Humanities and Social Sciences Reviews, 7(5), 503–509. 

https://doi.org/10.18510/hssr.2019.7557 

PS51:  Pimpa, N., & Aom, M. H. (2020). Challenges in transnational business education: Learning 

and teaching perspectives from Australia and Singapore. Journal of International Students, 10(2), 226–

243. https://doi.org/10.32674/jis.v10i2.141 

PS52:  Qi, J., & Ma, C. (2023). COVID-19 and China’s International Higher Education Policies. 

Beijing International Review of Education, 4(4), 687–702. https://doi.org/10.1163/25902539-04040011 

PS53:  Rajkhowa, G. (2024). Internationalisation For All: Rethinking University Internationalisation. 

Space and Culture, India, 11(4), 5–19. https://doi.org/10.20896/saci.v11i4.1341 

PS54:  Resilience, moorings, and international student mobilities- Exploring biographical narratives 

of social science students in the UK. (n.d.). 

PS55:  Rottleb, T., & Kleibert, J. M. (2022). Circulation and containment in the knowledge-based 

economy: Transnational education zones in Dubai and Qatar. Environment and Planning A, 54(5), 

930–948. https://doi.org/10.1177/0308518X221077105 

PS56:  Rowley and Skipper - 2021 - Student and staff expectations and experiences of . (n.d.). 

PS57:  Saito, E., Ab Kadir, M. A., & Grove, C. (2023). The opportunities afforded by offshore 

teaching to faculty members: Strengthening confidence in core qualities. Reflective Practice, 24(2), 

251–263. https://doi.org/10.1080/14623943.2023.2170341 

PS58:  Schulze, M. P., & Kleibert, J. M. (2021). Transnational education for regional economic 

development? Understanding Malaysia’s and Singapore’s strategic coupling in global higher education. 

International Journal of Training and Development, 25(4), 363–382. https://doi.org/10.1111/ijtd.12242 

PS59:  Shams, S. M. R. (2017). Transnational education and total quality management: a stakeholder-

centred model. Journal of Management Development, 36(3), 376–389. https://doi.org/10.1108/JMD-

10-2015-0147 

PS60:  Stafford, S., & Taylor, J. (n.d.). Transnational education as an internationalisation strategy: 

Meeting the institutional management challenges. 

PS61:  Sun, Y., Li, N., Hao, J. L., Sarno, L. Di, & Wang, L. (2022). Post-COVID-19 Development of 

Transnational Education in China: Challenges and Opportunities. Education Sciences, 12(6). 

https://doi.org/10.3390/educsci12060416 

PS62:  Tight, M. (2022). Internationalisation of higher education beyond the West: challenges and 

opportunities–the research evidence. Educational Research and Evaluation, 27(3–4), 239–259. 

https://doi.org/10.1080/13803611.2022.2041853 

PS63:  Trifiro, F. (2018). Inter-agency cooperation in the quality assurance of transnational 

education: challenges and opportunities. Quality in Higher Education, 24(2), 136–153. 

https://doi.org/10.1080/13538322.2018.1481805 

PS64:  Trotter, J., & Qureshi, F. (2023). Student perspectives of hybrid delivery in a transnational 

education context during Covid-19. Journal of Applied Learning and Teaching, 6(1), 103–111. 

https://doi.org/10.37074/jalt.2023.6.1.10 

PS65:  Tsiligkiris, V., & Ilieva, J. (2022). Global engagement in the post-pandemic world: 

Challenges and responses. Perspective from the UK. Higher Education Quarterly, 76(2), 343–366. 

https://doi.org/10.1111/hequ.12390 

PS66:  van der Rijst, R. M., Lamers, A. M., & Admiraal, W. F. (2023). Addressing student challenges 

in transnational education in Oman: the importance of student interaction with teaching staff and Peers. 

Compare, 53(7), 1189–1205. https://doi.org/10.1080/03057925.2021.2017768 

PS67:  Walsh, P. (2019). Establishment of an American Branch-Campus Model of Higher Education: 

Qatar’s Early Goals, Rationales, and Challenges. Athens Journal of Education, 6(4), 271–290. 

https://doi.org/10.30958/aje.6-4-2 



African Journal of Applied Research  

Vol. 11, No. 1 (2025), pp.560-587 

http://www.ajaronline.com  

  https://doi.org/10.26437/ajar.v11i1. 

Received: June 18, 2024  

Peer reviewed: September 4, 2024  

Revised: November 25, 2024  

Published: January 2025 

ISSN: 2408-7920  

Copyright ⓒ African Journal of Applied Research     

Arca Academic Publisher   587 
 

 

 
 

PS68:  Wang, J., & Kim, E. (2023). The Development and Validation of an Instrument to 

Collaborative Teaching Assessment under the Impact of COVID-19 through the SECI Model. 

Sustainability (Switzerland), 15(12). https://doi.org/10.3390/su15129540 

PS69:  Waters, J. L., & Leung, M. W. H. (2017). Domesticating transnational education: discourses 

of social value, self-worth and the institutionalisation of failure in ‘meritocratic’ Hong Kong. 

Transactions of the Institute of British Geographers, 42(2), 233–245. 

https://doi.org/10.1111/tran.12163 

PS70:  Waterval, D., Frambach, J. M., Scott, S. M., Driessen, E. W., & Scherpbier, A. J. J. A. (2018). 

Crossborder curriculum partnerships: Medical students’ experiences on critical aspects. BMC Medical 

Education, 18(1). https://doi.org/10.1186/s12909-018-1239-6 

PS71:  Wen, B., Wang, Q., Gooden, A., Grasso, F., Chen, Q., & Shen, J. (2024). The Dual-Challenge 

of Teaching Online in a Foreign Land: Understanding Western Foreign Teachers’ Professional Identity 

and Confidence Development via a Transformative Learning Lens. Asia-Pacific Education Researcher, 

33(1), 239–251. https://doi.org/10.1007/s40299-023-00723-3 

PS72:  Wenxi, W. U. (2023). Will the Harry Potter Magic Last? Cultural Commodification and Its 

Contradictions in the Franchising of British Private Schools in China. Beijing International Review of 

Education, 4(4), 548–566. https://doi.org/10.1163/25902539-04040004 

PS73:  Wilkins, S., & Annabi, C. A. (2023). Academic Careers in Transnational Higher Education: 

The Rewards and Challenges of Teaching at International Branch Campuses. Journal of Studies in 

International Education, 27(2), 219–239. https://doi.org/10.1177/10283153211052782 

PS74:  Yafei, K. Al, Ayoubi, R. M., & Crawford, M. (2023). The Student Experiences of Teaching 

and Learning in Transnational Higher Education: A Phenomenographic Study from a British-Qatari 

Partnership. Journal of Studies in International Education, 27(3), 408–426. 

https://doi.org/10.1177/10283153211070111 

PS75:  Yencken, E., Croucher, G., Elliott, K., & Locke, W. (2021). Transnational education provision 

in a time of disruption: Perspectives from Australia. International Journal of Chinese Education, 10(3). 

https://doi.org/10.1177/22125868211069174 

PS76:  Yeo, M. A., & Newton, J. M. (2021). Inclusive Transnational Education Partnerships: A Case 

Study of a Master of Arts in TESOL Programme. RELC Journal, 52(2), 287–306. 

https://doi.org/10.1177/00336882211011275 

PS77:  Zeng, W., Wu, S., & Chen, W. (2023). Studying at a New Remote University Campus: 

Challenges and Strategies in Students’ Sustainable Self-Development. Sustainability (Switzerland), 

15(4). https://doi.org/10.3390/su15043857 


